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Rationale
The purpose of this study was to survey the use of disciplinary
strategies, teachers ideology, teachers previous classroom experience, and
the perceptions of teachers towards discipline plans for students within
selected secondary schools.
Data for the study was generated from a questionnaire that was sent
to 160 randomly selected teachers from four randomly selected secondary
schools in DeKalb County.
Data for demographic variables, teacher ideology, previous
classroom experience, and for the dependent variables were collected
through a questionnaire to the teachers. Discipline plans were measured
through documentary research.
The researcher developed the questionnaire and it was validated by
five experts in the field of Educational Administration.
The teacher ideology instrument (items 39-58) is taken from
Kolesirs study (1967).
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The statistical methods. Analysis of Variance and Pearson
Correlation Coefficients, were used at the .05 critical value level to accept
or reject the hypotheses.
The findings of the study reveal that teachers in the selected DeKalb
County secondary schools shared similar views on the use of disciplinary
strategies, discipline plans, the usefulness of discipline plans and teacher
ideology as it reflected student achievement.
The .05 confidence levels was used to determine statistical
significance. The null hypotheses formulated and tested on the variable
groups were accepted or rejected at the .05 level.
This study seems to show that teachers consistency and their
inconsistency in their classroom management expectations and their
consistency or inconsistency in their treatment of inappropriate behavior
can be significantly different because of race.
Finally, the research indicates that teachers are indeed applying
disciplinary strategies consistently and appear to view discipline plans as
useful. Teachers as a group support the discipline plans and apply them
consistently.
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CHAPTER I
THE PROBLEM AND ITS BACKGROUND
Introduction
Sprick (1985) writes, every secondary school should have a
comprehensive discipline policy. Without a schoolwide policy, it is
difficult for students to know what is expected, and it is difficult for
teachers to know how to handle problems. While effective discipline
occurs within each classroom, an effective schoolwide discipline policy
provides the entire school with common expectations for student
behavior and consistent guidelines for dealing with misbehavior. The
basic structure of the secondary school dictates the need for a
comprehensive schoolwide plan. (p. 112)
In the elementary grades, students learned that they were
accountable to one person—their classroom teacher—for five to six hours
each day. When students reach the secondary school, there is no single
adult in charge. Five to seven teachers work with each student and
students are accountable to no specific adult during breaks, between
classes, and before and after school. Limited contact with each adult
results in a limited amount of adult influence. A schoolwide discipline
plan can help overcome some of the inevitable problems associated with
the organization of secondary schools. A comprehensive plan will help
students learn that the staff shares basic expectations for student behavior
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whether they are in the classroom, halls, cafeteria, restrooms, school bus,
or outside the building.
Problem Statement
It is proposed to examine the extent to which teachers' use of
disciplinary strategies and teachers' perceptions of discipline plans vary
with teacher ideology, teachers' previous classroom experience, and with
teachers based on age, sex, years of professional experience, achieved
educational level, race, years of professional experience in Dekalb Cotmty,
socio-economic status of students, and school size.
Purpose of the Study
The purpose of this study was to survey the use of disciplinary
strategies, teacher ideology, teachers previous classroom experience, and
the perception of teachers toward discipline plans for students within
selected secondary schools of Dekalb County.
The study examined several variables associated with the use of the
disciplinary strategies and discipline plans in selected secondary schools.
Significance of the Problem
The ability of classroom teachers to deal with student misbehavior
has long been a question as well as a concern. Research indicates that
strategies for student misbehavior are used by teachers daily, and these
strategies have an impact on student behavior.
Teachers' perception should not be overlooked because it shows
how teachers observe and react to the behavior of students as they tend to
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measure the effectiveness of the policies that are supposed to provide an
appropriate learning climate.
Limitations of the Study
The study was limited to data retrieved through self-reporting
questionnaires.
• Problem Situation: Discipline Issues in a School
The Dekalb County School System stands very firm in its
expectations of student behavior. It is for this reason that a systemwide
discipline policy is in place for all of the Dekalb County students. The
educators in Dekalb County feel that, "Good” discipline is essential to a
productive and meaningful learning environment. It is further felt that
the best discipline is self-discipline. In order to perform as a responsible
member of the Dekalb student body, students are expected to be familiar
with the discipline program which is established to ensure equity and
fairness to all students.
Students and parents are provided with a disciplinary brochure by
Dekalb County Schools (1989) emphasizing the importance of
(1) maintaining an atmosphere for learning which is protected from
interruption and harassment, (2) providing students and parents with
regulations of the school system and with information concerning the
possible penalties for violations of these regulations (3) providing
uniformity of approach and disciplinary procedures, and (4) encouraging
parents to discuss the materials contained in the disciplinary brochure
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with their children in order to help the students understand the required
behavior in the Dekalb County Schools.
Additionally, classroom teachers have the responsibility of
discussing the details of Dekalb's approach to discipline with the students.
Signatures are obtained as a record of a student having received a copy of
the brochure, and a test is given on the contents. Every student must
score at least 90 percent of a possible 100. If a student fails to get 90, then
the student is retested until the necessary score is earned. Local school
rules may supplement but may not conflict with the brochure.
The brochure identifies types of student misbehavior and the
punishment(s) that apply to misconduct. It is indicated quite
appropriately that "the Dekalb County School System" reserves the right
to punish behavior which endangers the welfare and/or safety of other
students, faculty or staff; or cause disruption to good order and discipline
in the schools, even though such behavior is not specified in the written
student discipline offenses.
Disciplinary action includes appropriate hearings and reviews and,
in all cases, the rights of individuals are ensured and protected.
Disciplinary actions, including detention, corporal punishment, inhouse
instructions, short- and long-term suspensions, transfer to the Dekalb
Alternative School, and expulsion are administered consistently
throughout the Dekalb School System.
If suspensions/expulsions are necessary, parents are contacted




There are times when a teacher will need to refer a student to an
administrator's office. In these cases there is a standard form that is used.
The teacher is required to fill out and send the referral with the student.
This procedure allows the administrator to determine if the teachers'
view of what happened is significantly different from the student's view.
In cases other than extreme emergencies, the teacher will have indicated
what prior strategies were used before the student was referred to the
administrator.
Behavioral referrals should be handled immediately and with a
consistent implementation of consequences.
As a method of recordkeeping, it is necessary to note (1) How many
girls are referred? (2) How many boys are referred? (3) How many
referrals are made by individual teachers? (4) What period of the day are
most students referred? (5) The category of misbehavior that led to the
most referrals (Example: fighting, class disturbance, rude/disrespectful).
High school disciplinary actions by Dekalb County Schools (1989)
indicate in one of the schools there were approximately 400 referrals
during the first 18 weeks of school. Of these 400 referrals, the breakdown
of boys referred was 275 and the study showed 125 girls had been referred.
In comparison a year ago, 320 students had been referred (200 boys and 120
girls).
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Procedures for Discipline in School
Disciplinary procedures are made quite clear in the Dekalb County
Disciplinary Brochure, in the local schools' Student Handbook, in grade
level assemblies, during homeroom, in the PTSA Newsletter, and over
the school's intercom system.
Analytical Perspective
Curwin and Mendler (1988) indicate that rules are central to all
discipline programs, but they can be highly over-emphasized for
conceptual and practical reasons. Rules work best when behaviors are
expressed in black and white terms. Thus, students and teachers should
easily see whether a specific behavior violates a rule.
Hyman and D'Alessandro (1984) indicate ineffective teacher
training causes many classroom disruptions that could be avoided or
handled adequately. Training should be offered over an extended period
to allow teachers to integrate new techniques into their own styles.
Helping teachers learn about themselves and their classroom behavior
effectively reduces discipline problems.
CONCLUSIONS
An effective schoolwide discipline policy requires that a staff work
together to hammer out guidelines and procedures for handling student
behavior constructively and consistently. Once the policy is laid out, the
entire staff must make a commitment to follow through with the
procedures.
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Although a schoolwide discipline policy is an important feature of
school discipline, it is primarily a tool for handling only the most severe
behavior problems. Teachers must recognize that discipline within the
classroom is primarily a teaching responsibility and most behavior will be
dealt with immediately within the classroom.
Therefore, educators should focus in on the immediate situation
and not worry about what has happened in the past. The prime
responsibility is to be certain that students learn from their experiences.
RESEARCH QUESTIONS
1. Is there any significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on age?
2. Is there any significant difference in teachers’ use of disciplinary
strategies within selected Dekalb County secondary schools based
on sex?
3. Is there any significant difference in teachers’ use of disciplinary
strategies within selected Dekalb County secondary schools based
on professional experience?
4. Is there any significant difference in teachers’ use of disciplinary
strategies within selected Dekalb County secondary schools based
on teachers’ educational level?
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5. Is there any significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on race?
6. Is there any significant difference in teachers' use of discipline
strategies within selected Dekalb County secondary schools based
on years of professional experience in the Dekalb County School
System?
7. Is there any significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on socio-economic status of students?
8. Is there any significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on school size?
9. Is there any significant relationship between teachers' ideology and
teachers' use of disciplinary strategies within selected Dekalb
County secondary schools?
10. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on age?
11. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on sex?
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12. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on years of experience?
13. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on achieved educational
level?
14. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on race?
15. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on years of professional
experience in Dekalb County School System?
16. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb Covmty secondary schools based on socio-economic status of
students?
17. Is there any significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on school size?
10
18. Is there any significant relationship between teachers’ ideology and
the perceptions of teachers concerning the usefulness of a discipline
plan within selected Dekalb County secondary school?
19. Is there any difference in discipline plans among the selected
Dekalb County secondary schools?
20. Is there any significant difference in discipline plans among the
selected Dekalb County secondary schools according to socio¬
economic status of students?
21. Is there any significant difference in discipline plans among the
selected Dekalb County secondary schools according to school size?
CHAPTER n
REVIEW OF THE LITERATURE
The review of the research is done to look at some elements related
to the expectations and behaviors of students in secondary schools under
the areas of (1) Discipline; (2) Teacher Attitudes, Expectations, and
Behaviors; (3) Disciplinary Strategies; and (4) Discipline Plans. Overall,
the review suggests that a close look be taken at the related variables listed
above in an effort to see what relevant effects they might possibly have on
student discipline in secondary schools. More specifically, emphasis is
directed toward the identified uses and perceptions of student behavior.
DISCIPLINE
Cundiff (1982) measured vocational high school teachers' tolerance
of disruptive behavior and determined the relationships of teacher
tolerance to selected teacher traits and disciplinary effectiveness ratings.
The teacher traits investigated included teachers' age, sex, years of
teaching experience, and focus of control. The population included 164
vocational high school teachers from two schools in Western Ohio.
Disciplinary effectiveness ratings served as the dependent variable in this
study. An analysis of the data revealed low relationships between teacher
tolerance to life events, scores, and the disciplinary process. The findings
of this study indicate that there were no significant differences or overall
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perceptions or expectations of the discipline process for the groupings of
parents, teachers, and students.
Thorpe (1984) ascertained the relationships between parents'
feelings of success, parents' attributions regarding the conversations of
their children's negative behaviors (controllable/uncontrollable,
intentional/unintentional), parents discipline techniques of children, and
the love relationship the children have with significant others. The
mothers were asked to relate how they dealt with the children's
misbehavior, to provide a reason why their children did the misbehavior,
and to place that reason along the attribution dimension of responsibility.
The primary findings were; (1) Mothers felt more successful when they
used less power assertive and avoidance discipline practices and viewed
their child as less temperamental and more affectionate; (2) The higher
the temperament rating of children, the lower the mothers' feelings of
success and affection; the lower the mothers' use of cooperative discipline
practices, the higher the mother's use of power-assertive discipline, and
the higher the mother's attributions of children's responsibility.
Majonis (1986) examined the patterns of social interaction
associated with parents' discipline and socialization of children in three
abuse and three non-abuse producing families. Families were studied two
to three hours daily over an eight-day period. Each family's social
interaction and disciplinary practices were recorded. Study findings
indicate that abuse and non-abuse producing families manifest similar
kinds of behavior but in disparate quantities and intensities.
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Roland (1983) ascertained the perceptions of secondary school
administrators, teachers, students, parents, juvenile judges, and probation
officers relative to the nature of seriousness, the frequency of occurrence,
and the causes and solutions of school discipline problems. A forced
choice survey instrument was developed for use in the study. It was
determined that significant differences in the perceptions of the five
groups did exist in relation to all three research questions. All views in
relation to the serious nature and frequency of occurrence of discipline
problems, less similar views concerning causes of the problems, and least
similar views pertaining to the solution.
Mishkin (1987) explored variables which may have been influential
in effecting a change in one's discipline techniques from that which they
were exposed to as children. Subjects consisted of 124 parents of school-
aged children who voluntarily agreed to complete a questionnaire
developed by the author based on the literature. Results indicated that
those parents who reported not using physical punishment tended to
have fewer children, their oldest child was older, and they used fewer
alternatives. In addition, they were older parents and were less likely to
become angry with their children's behaviors. The results, therefore, do
support the theory of attitude change as the basis for breaking modeling
cycle in the transmission of physical punishment as a discipline
technique.
On many occasions parents are not familiar with the rules and
regulations of the school system. This can largely be contributed, in some
instances, to the overall attitudes that some parents develop towards the
14
school and of course rules, behaviors, and expectations in general. Cecil
(1985) assessed in an empirical manner (1) attitudes and (2) perceived
behavioral patterns of 100 black families toward education and schooling
in the Omaha, Nebraska, area from 1980-1984. The parents were divided
according to their experiences and lifestyles. The writer found a
substantial portion of dissatisfaction among black families toward the
education and schooling of black students provided by the Omaha Public
School System.
Educators are also faced with those parents who reflect back to their
own "upbringing" and feel that discipline procedures and stern parental
guidance are not that necessary.
Masland (1987) investigated the relationship between 15 discipline
behaviors which parents reported using with their children and five sets
of predisposing characteristics—personal, familia, social, demographic,
and discipline behaviors—the subjects recalled experiencing during their
childhoods. An additional emphasis was directed towards parents who
recalled having experienced more severe parental discipline as children
than those they reported using with their own children. The method
used included surveying 82 mothers and 102 fathers. The findings
indicated that only the mothers in the study recalled experiencing more
severe discipline behaviors in their childhoods than those they reported
using with their children.
Some educators feel a need to be separated from parent
involvement in schools. However, recent research indicated that parents
of all races and social classes want their children to succeed in school and
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would like to help if allowed. Grant (1982) feels that when parents
participate in the schools program certain results occur such as: (1) child's
interest in school increases, (2) develops a greater respect for education
and school property, and (3) tends to increase the academic achievement
level of the child. The procedure included personal interviews
administered to parents, teachers, and principals from ten schools in the
Los Angeles Unified School District. The instruments were designed to
find out how the three groups perceived parent participation. Parents,
teachers, and principals view of parent participation programs were
significantly related. Further testing did not indicate that parent
participation had any impact on the selected school characteristics.
In order to create greater unity between the child, the home, and
the school, many educators encourage parent participation not only in
formal settings, but also with regard to some of the day-to-day tasks which
involve both the student and the teacher.
Duncan (1982) attempted to determine if a school breakfast program
had any measurably significant effect on reading, social attitudes, and
attendance of students who have been full-time participants in the
program versus a matched control group not in the program. Eighty
students were identified as full-time participants in the breakfast program
and an equal number of students matched by sex, grade, and reading
pretest scores were identified who did not participate in the program. The
results did not confirm benefits of a school breakfast program. The
difference found in the attitude areas revealed more negative attitudes in
the breakfast group than in the control group. Boys revealed more
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negative attitudes than girls, although girls' attitudes became more
negative as they grew older. Finally, socio-economic status was found not
to be a factor.
TEACHER ATTITUDES, EXPECTATIONS,
AND BEHAVIORS
Teachers for so long have typically been expected to be all things to
all people, creating an undefined role. They are called upon to diagnose
student needs; to act as psychologists in coping with students' social,
motivational, and emotional needs; to manage, direct, and supervise
groups of children; and to counsel children and respond sensitively to
their individual interests and concerns. With so many tasks required of
teachers, it is difficult but necessary to analyze teacher attitudes,
expectations, and behaviors. Fereday (1979) examined teacher behaviors
and characteristics as they related to frequency of student disciplinary
referrals. Data for the investigation was gathered by the following
method: (1) Teacher Interviews, (2) Projective Instruments, (3) Analysis
of Records, (4) Analysis of Discipline Referrals, (5) Student Interviews,
and (6) Classroom Observations. Findings suggested that the
investigation led to insights that prompted recommendations and
possible hypothesis for further research.
Feuguay (1979) attempted to examine the effects of student race,
diagnostic label, and performance on the attribution teachers make for
their own performance and those they perceive fictitious, students
making for the student performance. The relative impact of the student
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versus teacher characteristics on the attributions made was described. The
findings concluded that attributions perceived by the teacher for student
performance to ability, effort, task difficulty, and lunch were affected by
the students' performance. Schools that are considered effective for
adolescents in today's social setting follow a different set of principles than
such schools did a few decades ago. In order for a school to function
efficiently, it must have general agreement about precisely how things are
to happen and how things are to occur. The school should view the most
important function—in this case high expectations.
Atkinson (1984) studied the perceptions and expectations of a
randomized sample of teachers and administrative staffs of two Baltimore
City Senior High Schools with exemplary discipline programs. The
uncorrelated test was used to measure the differences in the mean scores
of the subjects in seven profiles: (1) Humanistic Philosophy,
(2) Retormational Process, (3) Penal Process, (4) Approval Process,
(5) Discipline Source Orientation, (6) Disciplinary Responsibility, and
(7) Problem Solving Orientation. The findings indicated that there were
some significant differences among the perceptions of the teachers and
administrative staffs of the two schools, but fewer differences in their
expectations, i.e., there were more in the high disciplinary removal rate
than in the low disciplinary removal rate school.
DISCIPLINARY STRATEGIES
Williamson (1984) states that the philosophic basis or classroom
management and discipline is a major concern of educators and parents at
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all levels of formal education. The major thesis of this study was that
values and goals act as legislative agents in the determination of the
organization of structure of discipline systems and programs. Data were
analyzed through the use of the tests for related measures and the Pearson
Product-Moment Correlation. The analysis of the data showed that there
was no significant difference at the .05 level of significance between the
self-concept means of the two groups.
O'Connor (1988) attempted to determine which classroom
management strategies are employed by both expert and novice teachers
involving particular classroom management and discipline tasks.
Campbell (1982) examined disciplinary policies and procedures in
Delaware (New Castle County) to compare whether numerical over
representation of minority pupils in school suspensions seemed to be
based primarily on race, or if there were other equally plausible possible
causes. The population study included students and faculty of the schools
and others concerned with the educational process in the schools.
Findings indicated disciplinary policies and procedures were specific,
there was clearly an over representation of minority pupils in school
suspension, and there was also an over representation using other
identified factors. Rules are guidelines, established procedures, or
agreements between people working in a social situation. Rules should
be seen as methods for teaching behavior. In a small handbook called
Child Management, Donald and Judith Smith (Champaign, Illinois,
Research Press Co., 1978) present some "rules for rules." The idea is that
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effective rules meet certain criteria. Once a rule is made, enforce it every
time until the new behavior is learned.
Owens (1982) investigated the possible influence of certain
variables on disciplinary referrals such as a sex, a written code of conduct
issued to the students, ethnic origin, economic status, and the one-parent
or guardian family. Findings indicated when there is a great disparity
between teachers' and students' points of view regarding the severity of
an offense, there is a moderate correlation with the increased number of
students referred for disciplinary action. Issuing a code of conduct to
students appeared to reduce the number of non-repeat referrals. The boys,
economically disadvantaged students, and one-parent family students
received a disproportionate number of referrals. Minority group member
students did not receive a disproportionate number of referrals.
Staub (1987) examined the effectiveness of posted numerical
feedback on disruptive hallway behavior occurring among middle school
students. Results of this study suggested that public posting alone had
little effect on the reduction of disruptive student behavior. The efforts
of this combined treatment package on the remaining variables were
unclear.
Jones (1984) studied to determine the opinions of students in the
comprehensive senior high schools of a large urban public school system
regarding appropriate disciplinary action for misconduct and their
perceptions of suspension. A questionnaire was administered to a sample
of 146 students randomly selected from nine comprehensive senior high
schools: 78 had never been suspended, 68 had been suspended at least
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once. The questionnaire consisted of nine statements of misconduct and
eleven statements regarding suspension. Findings declared suspended
and non-suspended students regarded fighting, use of profanity, cutting
classes, and disruptive classroom instruction as minor infractions and
deserved light penalties. Suspended and non-suspended students agreed
that suspension from school is necessary. Both groups disagreed that
suspended students should be transferred to other schools.
Griffin (1985) determined the differing perceptions that selected
high school administrators in states of Virginia and Washington hold
about various disciplinary actions or procedures. A questionnaire was
used to collect data and was comprised of 12 cases or situations with 12
categories. The population consisted of 206 randomly selected
administrators of public secondary schools. The researcher concluded that
the selected high school administrators tended to hold rather identical
perceptions about selected discipline cases.
Zamaro (1988) investigated the cognitive processes and strategies
the principals used to solve different student discipline problems
according to principals' experience, gender, and ethnicity. A random
sample of principals were chosen from the population in the district.
Twelve blacks, twelve Hispanics, and twelve white principals were
included. The results indicated that there were eight considerations that
principals generally used for resolving student discipline. They are
(a) prior history, (b) additional evidence, (c) teachers' problems,
(d) characteristic of student, (e) reason, (f) home environment,
(g) violation, and (h) severity.
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Mitvalsky (1982) examined the relationship between a set of
specified administrator attitudes and characteristics and disciplinary
decisions. The subjects were high school assistant administrators from 22
high schools. The major finding was that those subjects who most
strongly perceived that teachers expected strict disciplinary action for
defiant student behaviors were the same subjects who made the most
severe disciplinary decisions.
SUMMARY
This chapter focused on the literature supporting discipline, teacher
attitudes, expectations and behaviors, discipline strategies, and discipline
plans as they impact student behavior.
Being disciplined is a part of being educated and being educated is
the students' primary purpose for being in school. Discipline is learned;
therefore, it can be taught. It is a major goal of educators. Best results
come from conscientiously recognizing discipline as an integral part of
the life within schools. Discipline and control are considered major
problems by teachers in all kinds of schools.
Problems sometimes emerge when a specific set of rules governing
students behavior are put in place because parents, teachers, students, and
administrators often have different ideas about appropriate behavior.
Schools often are too separated from parental involvement to create the
unified approach that is best for achieving good discipline in schools.
Economic differences inhibit communication and heighten distrust. In
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order to implement an effective discipline program trust and
communication must exist. Finally, this study proposes to examine
teacher attitudes, expectations and behaviors, disciplinary strategies, and
discipline plans as they relate to student behavior.
CHAPTER m
THEORETICAL FRAMEWORK
It is proposed to examine the extent to which teachers' use of
disciplinary strategies and teachers' perceptions of discipline plans vary
with teachers' ideology, previous classroom experience, sex, age, years of
professional experience, achieved educational level, race, years of
professional experience in Dekalb County, socio-economic status of
students and school size.
DEFINITION OF VARIABLES
1. Age - refers to the actual chronological age of the teachers used in
the sample.
2. Sex - refers to whether the teachers used in the sample were male
or female.
3. Years of Professional Experience - refers to the number of years the
teacher has been employed as a teacher.
4. Achieved Educational Level - refers to the type or kind of degree
the teacher has attained (Bachelors, Masters, Specialist or
Doctorate).
5. Race - refers to whether the teachers used in the sample were black,
white, or other in terms of ethnicity.
23
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6. Years of Professional Experience in Dekalb County School System -
refers to the teachers actual number of years taught in Dekalb
County School System.
7. Socio-Economic Status of Students - refers to whether teachers
taught in a school where the students' socio-economic status were
high or low.
8. School Size - refers to whether the schools enrollment was 1200 or
above or below 1200.
9. Disciplinary Strategies - refers to the consistency or inconsistency of
teachers in their classroom management, the degree to which they
have defined and communicated their expectations of students of
inappropriate behavior. This is measured by items 9 through 18 in
the questionnaire to teachers (see Appendix A).
10. Discipline Plan - refers to school plans that are in place for students
identifying what is considered inappropriate behavior and what
will happen in the event it occurs. Discipline plans may be
considered rigid or lenient depending on the punishment for same
behavior. This would be measured by the observation in each
school and the school's student handbooks.
11. Teachers' Perceptions of Discipline Plan - refers to how teachers
feel about the usefulness or effectiveness of the plan in
maintaining order and creating an appropriate learning climate in
the school. This is measured by items 29 through 38 in the
questionnaire to the teachers.
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12. Teacher Ideology - refers to belief regarding what constitutes
desirable classroom management for student achievement. This is
measured by items 39 through 58 in the questionnaire to the
teachers.
13. Quality of Previous Classroom Management Experience - refers to
whether teachers in his or her teaching experience was able to
structure an orderly environment or did he or she need frequent
assistance from administration. This is measured by items 19





Educational Level of Teacher
Race of Teacher
Years of Professional Experience
in Dekalb County schools
Socio-Economic Status of Students
School Size
Teacher Ideology
Quality of Previous Classroom
Management Experience
DEPENDENT VARIABLES





USE OF DISCIPLINARY STRATEGIES
In a well-disciplined classroom, problems of order and discipline
are very seldom observed. When the students enter the classroom for the
first time they must learn the law and the etiquette of the classroom.
Consequently, disciplining students in a classroom involves, first of all a
clear conception of the best modes of behavior, this is a clear aim on the
part of the teacher; and secondly, the establishment of those modes after
and through careful instruction.
The children entering the teachers' classroom for the first time
have much more to learn than mere subject matter. They have a set of
adjustments to make, some physical, some intellectual, but mainly social.
They have a large task before them not only do they have to learn the
expectations but they also have to be apart of those expectations. Teachers
must be aware of the fact that children come from different types of
homes, where different standards of politeness and refinement prevail. It
is therefore much more difficult for some children to conduct themselves
acceptably in the classroom than others.
Nelsen (1987) states a misbehaving child is a discouraged child, and
we are more effective in redirecting the misbehavior to positive behavior
when we remember the message behind the behavior. The misbehaving
child is letting us know he does not think he has belonging and
significance, and he has mistaken beliefs about how to find belonging and
significance, (p. 87)
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Quiones (1985) feels classroom environment determines to a great
extent how students will act. The majority of disruptive students do not
misbehave in all of their classes—leading one to conclude that specific
teacher practices and policies influence school behavior.
«
Aspirall and Stradley (1975) indicate every staff member must build
into his student/teacher activities learning emphasis related to behavior
performance. In order to do this effectively, he needs to do this in terms
of performance objectives that clearly set direction and functioning levels
related directly to teacher-student interaction as both progress through the
program continuum.
McGregors theory x and theory y lend assistance to the
assumptions and research stated earlier as he indicates in theory x that
the "average human being prefers to be directed." Theory y follows by
indicating the "average human learns under proper conditions not only
to accept but to seek responsibility."
Discipline Plan
A place for everything and everything in its place is a statement
which applies not only to furniture, supplies, and clothing but to children
as well. The school or school system without a definite discipline plan
will frequently have major problems.
If the schoolwide plan is well systematized it surely will be
followed by the students and implemented by the teachers. In a school it
is very, very necessary to be firm, but firmness is always strengthened and
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never weakened by kindness. A cheerful face and cheerful words dispel
pessimism and stimulate cooperation.
Sprick (1985) cites it is important to remain as unemotional as
possible when following through with a punishment. Over the years,
some students have learned that the ability to make a teacher angry or
annoyed is reinforcing. Therefore, an emotional response from the
teacher weakens the effectiveness of the punishment strategy.
Rich (1984) indicates teachers who punish in fits of anger or
resentment are likely to succumb to such temptation; thus, punishment
needs to be administered calmly and deliberately and as briefly and mildly
as the infraction and situation permit. It is desirable to combine
punishment with positive statements of expectations which point out
what the offender should be doing rather than what he should not do.
Canter (1988) asks what happens when teachers do not have a
systematic way of responding to discipline problems? Too many times
teachers who are overwhelmed by constant disruptions react in ways that
are emotionally or physically harmful to students.
Canter further states in 1983 Mandlebaum and her colleague at
Bowling Green University examined the results of implementing the
Assertive Discipline approach in a third grade classroom in a midwestern
metropolitan school district. They found that teachers were able to reduce
inappropriate behavior as a result of using Assertive Discipline and
concluded that the program is an effective and practical behavior
management strategy. Mandlebaum's conclusions are supported by other
researchers, teachers, and administrators who report substantial
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reductions of discipline problems and improvements in public behavior
after Assertive Discipline was implemented.
To summarize, we must keep in mind that school discipline has to
do with modes of behavior in the school, in the same sense that it applies
in the community. The teachers' concern should be that of establishing
the commonly-accepted morale and social principles of conduct in the
behavior of students individually and as a group.
Therefore, the independent variables (1) age, (2) sex, (3) years of
experience, (4) educational level, (5) race, (6) years of experience in Dekalb
County, (7) school size, (8) students socio-economic status, (9) teacher
ideology, and (10) quality of previous classroom management experience
are related to the dependent variables discussed in this chapter.
Jones and Clark (1986) report research has solidly established the
fact that teacher expectations of students vary as a function of the
students' race. Teachers look for and reinforce achievement oriented
behaviors in white students more often than in black students. Several
studies have investigated the degree to which teacher expectations for
achievement vary as a function of the students' social class. A few studies
have also tried to determine whether race and social class interact in
determining teacher expectations.
Further, often times the age of the teacher will determine the
expectation level. Some individuals choose to teach because they have a
deep interest in a particular subject. The secondary school can be some
what terrifying.
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In shaping discipline policies, some schools have adopted Canters'
assertive discipline program. The teachers have developed the format for
the program and the administrators allows flexibility accordingly.
Finally, teachers, administrators, parents, and students should
work harmoniously in striving for a positive environment.
A comprehensive student-parent handbook can be the singular
most effective way of communicating expectations of the local school.




There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb Coimty secondary schools based
on age.
HO2:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on sex.
HO3:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on years of professional experience.
31
H04:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on achieved educational level of the teacher.
HO5;
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on race.
HOe:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on years of professional experience in Dekalb County School
System.
HO7:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on socio-economic status of students.
HOs:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on school size.
HO9;
There is no significant relationship between teacher ideology and




There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on age.
HOii:
There is not significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on sex.
HOi2;
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on years of professional
experience.
HOi3:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on achieved educational
level.
HOu:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on race.
HOi5:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
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Dekalb County secondary schools based on years of professional
experience in Dekalb County School System.
HOi6:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on socio-economic status
of students.
HOi7:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on school size.
HOi8:
There is no significant relationship between teacher ideology and
the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools.
HOi9:
There is no significant relationship between the quality of
previous classroom management experience and the perceptions
of teachers concerning the usefulness of a discipline plan within
selected Dekalb County secondary schools.
HO20:
There is no significant relationship between the quality of
previous classroom management experience and teachers' use of





The study analyzed the use of disciplinary strategies, discipline
plans, and the teachers' perceptions of discipline plans in selected
secondary schools in Dekalb County.
Two types of data were involved—primary and secondary. The
primary data was original data generated by the questionnaire, detailing
the use of disciplinary strategies, teachers' ideology in the selected
secondary schools, and the usefulness of the discipline plans. The
secondary data were generated by a review of the literature and research
on the subject.
Research Design (Descriptive Study)
Because this study made observations about the use of disciplinary
strategies, the research methodology was based on the survey research
method.
Leedy (1974) indicates the method of research that simply looks
with intense accuracy at the phenomena of the moment and then
describes precisely what the researcher sees is called the survey, the




1. The descriptive survey method deals with a situation that
demands the technique of observation as the principal means of collecting
data.
2. The population of this study must be carefully chosen, clearly
defined, and specifically delineated in order to set precise parameters for
ensuring discreetness to the population.
3. Data is descriptive survey research are particularly susceptible
to distortion through introduction of basis into the research design.
Particular attention should be given to safeguard the data from the
influence of basis.
4. Although the descriptive survey method relies upon
observation for the acquisition of its data, those data must be organized
and presented systematically so that valid and accurate conclusions may
be drawn from them.
Population and Sample
The population on which this study was based is that of secondary
school teachers in secondary schools in Dekalb County, Georgia. From
these schools, four were randomly selected. (1) Schools with large
enrollments and high socio-economic status, (2) Schools with large
enrollments and low socio-economic status, (3) Schools with smaller
enrollments and high socio-economic status, and (4) Schools with smaller
enrollments and low socio-economic status. This population of schools
was first stratified by size into large and small and by socio-economic
status high and low. Large schools are schools with 1200 or more
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students. Small schools were selected from those with fewer than 1200
students.
The percentage of students on free and reduced lunches was used to
determine the socio-economic status level of the school. The criterion for
determining high and low socio-economic status were that used by the
Dekalb County School System.
Following the stratification of the schools by size and socio¬







This provided four schools in which the study will be based. From
these four schools, approximately 50 percent of the teaching staff of each
school was randomly selected to respond to the questionnaires.
Description of Instrument for Data Collection
Data for demographic variables, teachers' ideology, previous
classroom experience, and for the dependent variables were collected
through a questionnaire to the teachers. Discipline plans were measured
through documentary research. Principals were asked to submit rosters of
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their full-time teachers and the schools' student handbook. Teachers
were given numbers and randomly selected accordingly.
The researcher, developed the questionnaire and it was validated
by selecting five persons who are experts in the field of Educational
Administration (Discipline).
Their positions are (1) Associate Superintendent-1, (2) School
Psychologist-1, (3) Central Office Director (Administrator)-!, and
(4) School Principals-2. Each of these persons holds a Ed.D. or Ph.D.
degree. Their comments were all very positive and encouraging. Each
committee member felt that the instruments on disciplinary strategies,
previous classroom management, experience, and teachers' perceptions of
discipline plans were all valid.
The teacher ideology instrument (item 39-58) is taken from Kolesirs
study (1967). This instrument is valid because Akinodes (1984)
administered it in Atlanta Public Schools populations and conducted a
factor analysis which produced the same results as the original author
intended. (See Appendix A)
Questions 1 through 8 provided demographic information, items 9
through 18 measured how often teachers utilized certain classroom
disciplinary strategies, items 19 through 28 indicated whether certain
situations or occurrences were reflected by teachers' previous classroom
management experience, items 29 through 38 measured the teachers'
perception of the school discipline plan, and 39 through 58 measured the
teachers own personal opinion about discipline. (See Appendix A)
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Procedures for Data Collection
Questionnaires were mailed out to approximately 50 percent of the
teachers (full time) in each selected school along with the biographical
data sheet. These persons comprised the study sample. The participant
package included a cover letter and return instructions (see Appendix B).
They were asked to complete the biographical data sheet (see Appendix
A). A follow-up mailing and phone calls were made three to four weeks
after mailing the questionnaires initially.
After many attempts were made to encourage participation, the
researcher set a cutoff date and began the statistical procedures. Upon
receipt of the data generated from the questionnaire responses, the
researcher examined each returned questionnaire to determine if all
items in every category had been completed.
The responses to the questionnaire used constituted two levels of
measurement. The questionnaire was divided into five main parts. The
first part gathered demographic data concerning the sample. The second
part examined teachers' use of disciplinary strategies, that is, the
consistency or inconsistency of teachers in their classroom management,
the degree to which they defined and communicated their expectations of
students to the student, and their consistency or inconsistency in their
treatment of inappropriate behavior.
The third part of the questionnaire sought to determine the quality
of the teachers' previous classroom management experience—whether
the teacher in his or her previous teaching experience was able to
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structure an orderly environment or did he or she need frequent
assistance from the administration.
The fourth part measured teachers' perceptions of the usefulness or
effectiveness of the discipline plan in maintaining order and creating an
appropriate learning climate in school.
The fifth part assessed the teachers' ideology based on the belief
regarding what constitutes desirable classroom management for student
achievement. In this regard a Likert-type scale was developed in which
the respondents indicated various levels of agreement with statements
concerning disciplinary strategies, discipline plans, previous classroom
management experience, and teacher ideology. The responses were
A-strongly agree, B-agree, C-undecided, D-disagree, and E-strongly agree.
(See Appendix A) A numerical score was generated for each
questionnaire. This score was then analyzed using the statistical
procedure described below.
The statistical methods. Analysis of Variance and Pearson
Correlation Coefficients were used at the .05 critical value level to accept
or reject the hypotheses.
Analysis of Variance is appropriate when there are two or more
than two groups in the sample.
Pearson Correlation Coefficients are used to determine the degree
of relationship between variables.
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SUMMARY
Chapter IV included a design of the study, a description of the
subjects, the instrument used to gather data, and the general procedures
employed in the collection and treatment of the data.
There were 160 questionnaires mailed. Of the 160 mailed, 131 were
returned but only 115 were usable. Thus 16 were discarded. The data and
analysis are presented in Chapter V.
CHAPTER V
ANALYSIS AND INTERPRETATION OF DATA
This chapter of the study is designed to exanaine the results of the
descriptive survey and analyze data generated from the research
approaches. Discussion is limited to the items which reveal statistical
significance at the identified critical value level.
The purpose of the study was to survey the use of disciplinary
strategies, teacher ideology, teachers' previous classroom experience, and
the perceptions of teachers toward discipline plans for students within
selected secondary schools of Dekalb County. Toward this end, a research
strategy was adopted. First, literature and research dealing with
disciplinary strategies, discipline plans, and teachers' perceptions of
discipline plans was reviewed and analyzed. Second, a questionnaire
constructed by the research (items 1-38) and the teacher ideology
instrument (items 39 through 58) taken from Kolesirs study (1967) was
sent to 160 classroom teachers randomly selected from four randomly
selected high schools in Dekalb County, Georgia. Finally, observations
were conducted in the four high schools to determine if there were
differences in the schools' discipline plan and if some schools were more
lenient than others with dispositions assigned for inappropriate behavior.
Principals provided student handbooks and the number of students
receiving free and reduced lunches to assist the researcher as he gathered
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the data. The synthesis of the data gathered formed the bases for the
results, conclusions, and recommendations of the study.
A review of the responses revealed that 19 percent of the
participants were between the ages of 20 and 30 years of age, 35 percent
were between 31 and 40, and 46 percent were over 40 years of age. This
information is presented in Table 1.
Table 1






20-30 years 22 19.1 19.1 19.1
31-40 years 40 34.8 34.8 53.9
Over 40 years 53 46.1 46.1 100.0
Total 115 100.0 100.0
Seventy percent of participants were females and 30 percent were
male as noted in Table 2.
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Table 2
Description of Sample Groups by Sex
Valid Cum
Value Frequency Percent Percent Percent
Female 81 70.4 70.4 70.4
Male 34 29.6 29.6 100.0
Total 115 100.0 100.0
Total years of experience was reflected by 43 percent who had one to
ten years of experience compared to 37 percent with 11 to 20 years and 21
percent had over 20 years of experience. See Table 3.
Table 3







1-10 years 49 42.6 42.6 42.6
Male 42 36.5 36.5 79.1
Total 115 100.0 100.0
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A comparison of achieved educational level indicated 30 percent
held a Bachelor's degree, 57 percent had their Master's degree, 14 percent
held the Specialist degree and .9 percent had the Doctorate degree. Table 4
is located below.
Table 4






Bachelor's 34 29.6 29.6 29.6
Master's 65 56.5 56.5 86.1
Specialist 15 13.0 13.0 99.1
Doctorate 1 .9 .9 100.0
Total 115 100.0 100.0
Of the sample group 63 percent of the participants were white and
37 percent were of a minority rate. This is indicated in Table 5.
Table 5






Bachelor's 34 29.6 29.6 29.6
Master's 65 56.5 56.5 86.1
Specialist 15
Total 115 100.0 100.0
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Table 6 shows that 61 percent of the participants had 1 to 10 years of
experience in Dekalb County as compared to 28 percent who had 11 to 20
years and 10 percent who had more than 20 years of experience.
Table 6
Description of Sample Groups by Total Years of Professional
Experience in Dekalb Coimty
Valid Cum
Value Frequencv Percent Percent Percent
1-10 years 70 60.9 60.9 60.9
11-20 years 33 28.7 28.7 89.6
Over 20 years 12 10.4 10.4 100.0
Total 115 100.0 100.0
Table 7 reveals 47 percent of the participants taught in a school
where the socio-economic status of students was considered low based on
free and reduced lunch recipients and 53 percent taught in a school where
the socio-economic status of students was considered high based on free
and reduced lunch recipients.
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Table 7







Low 54 47.0 47.0 47.0
High 61 53.0 53.0 100.0
Total 115 100.0 100.0
Table 8 shows that 57 percent of the respondents taught in a school
where the student enrollment was less than 1200 and 43 percent taught in
a school where the student enrollment was 1200 or more.
Table 8







Than 1200 66 57.4 57.4 57.4
(Students) 1200
or more 49 42.6 42.6 100.0
Total 115 100.0 100.0
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Data will now be examined in terms of the Hypotheses presented.
HOi:
HYPOTHESES
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on age. This hypothesis is tested through data presented in Table 9.
From the table it can be seen that there is no significant difference
in teachers' use of disciplinary strategies within selected Dekalb
County secondary schools based on age. Therefore, the null
hypothesis is accepted.
HO2:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on sex.
This hypothesis is tested through data presented in Table 10.
From the table it can be seen that there is no significant difference
in teachers' use of disciplinary strategies within selected Dekalb




Teachers' Use of Disciplinary Strategies By Chronological Age
Source of








Age 30-40 yrs. 4.27 22 0.551 2 0.275 2.688 0.072
31-40 yrs. 4.18 40 0.551 2 0.275 2.688 0.072
Over 40 yrs. 4.09 53
Explained 0.551 2 0.275 2.688 0.072
Residual 11.472 112 0.102
Total 12.023 114 0.105
Table 10
Teachers' Use of Disciplinary Strategies by Sex
Source of







Main Effects Female 4.19 81 0.356 1 0.356 3.453 0.066
Sex Male 4.07 34
Explained 0.356 1 0.356 3.453 0.066
Residual 11.666 113 0.103
Total 12.023 114 0.105
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H03:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County Schools based on years of
professional experience.
This hypothesis is tested through data presented in Table 11.
From the table it can be seen that there is no significant difference
in teachers' use of disciplinary strategies within selected Dekalb
County Schools based on years of professional experience.
Therefore, the null hypothesis is accepted.
HO4:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County Schools based on achieved
educational level.
This hypothesis is tested through data presented in Table 12.
From the table it can be seen that there is no significant difference
in teachers' use of disciplinary strategies within selected Dekalb
County Schools based on achieved educational level. Therefore,
the null hypothesis is accepted.
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Table 11
Teachers' Use of Disciplinary Strategies by Total Years
of Professional Experience
Source of Sum of Mean Signifi.
Variation Groups X N Squares DF Square F OfF
Main Effects 1-10 yrs. 4.20 49 0.134 2 0.067 0.631 0.534
Years of 11-20 yrs. 4.12 42 0.134 2 0.067 0.631 0.534
Professional
Experience
Over 20 yrs. 4.13 24
Explained 0.134 2 0.067 0.631 0.534
Residual 11.889 112 0.106
Total 12.023 114 0.105
Table 12
Teachers' Use of Disciplinary Strategies by Highest Earned Degree
Source of









Main Effects Bachelor's 4.15 34 0.056 3 0.019 0.174 0.914
DEG Master's 4.15 65 0.056 3 0.019 0.174 0.914
Specialist 4.20 15
Doctorate 4.00 1
Explained 0.056 3 0.019 0.174 0.014
Residual 11.966 11 0.108
Total 12.023 114 0.105
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HOs:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on race.
This hypothesis is tested through data presented in Table 13.
From the table it can be seen that there is a significant difference in
teachers' use of disciplinary strategies within selected Dekalb
County secondary schools based on race. Therefore, the null
hypothesis is rejected. Perhaps the difference is based on the fact
that black teachers had a tendency to stand at the door and correct
students inappropriate behavior when needed, and black teachers
communicated their expectations with regard to appropriate
behavior in the classroom more often than white teachers.
The result of this study indicates that there is a significant
difference in white teachers and minority teachers consistent use of
disciplinary strategies within selected Dekalb County secondary
schools. The most significant overall difference is perhaps the
degree of severity of the inappropriate behavior. In other words,
white teachers as a group have a tendency to be less expressive in
terms of communicating expectations and consequences for
inappropriate behavior to students.
Further, white teachers' reluctance in situations where the
student population is majority black could largely be due to fear of
retaliation by ill-behaving students and that they would not be
supported by parents nor the total school community. They
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perhaps feel that the school's ownership is made up of black
teachers, black and white administrators, and a few other white
teachers who have brought into the total school and the overall
task of attaining the school's goals and they may be skeptical of the
possibility of attaining those goals.
Table 13
Teachers' Use of Disciplinary Strategies by Race
Source of









Main Effects Other 4.00 5 0.972 2 0.486 4.926 0.009
Race Black 4.28 38 0.972 2 0.486 4.926 0.009
White 4.10 72 0.972 2 0.486 4.926 0.009
Explained 0.972 2 0.486 4.926 0.009
Residual 11.051 112 0.099
Total 12.023 114 0.105
HOe:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on years of professional experience in Dekalb County School
System.
This hypothesis is tested through data presented in Table 14.
From the table it can be seen that there is no significant difference
in teachers' use of disciplinary strategies within selected Dekalb
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County Schools based on years of professional experience in Dekalb
County School System. Therefore, the null hypothesis is accepted.
HO7;
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on socio-economic status of students.
This hypothesis is tested through data presented in Table 15.
From the table it can be seen that there is no significant difference
in teachers' use of disciplinary strategies within selected Dekalb
County secondary schools based on socio-economic status of
students. Therefore, the null hypothesis is accepted.
Table 14
Teachers' Use of Disciplinary Strategies by Years of Professional
Experience in Dekalb County
Source of Sum of Mean Signifi.
Variation Groups X N Squares DF Square F OfF
Main Effects 1-10 )^s. 4.19 70 0.189 2 0.095 0.896 0.411
Years of 11-20 yrs. 4.10 33 0.189 2 0.095 0.896 0.411
Experience Over20 5n's. 4.13 12 0.189 2 0.095 0.896 0.411
in Dekalb
Coimty
Explained 0.189 2 0.095 0.896
Residual 11.833 112 0.106
Total 12.023 114 0.105
Table 15
Teachers' Use of Disciplinary Strategies by Socio-Economic
Status of Students
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Source of Sum of Mean Signifi.
Variation Groups X N Squares DF Square F OfF
Main Effects Low 4.11 54 0.193 1 0.193 1.845 0.177
Socio-Economic
Status of Students
High 4.20 61 0.193 1 0.193 1.845 0.177
Explained 0.193 1 0.193 1.845 0.177
Residual 11.829 113 0.105
Total 12.023 114 0.105
HOs:
There is no significant difference in teachers' use of disciplinary
strategies within selected Dekalb County secondary schools based
on school size.
This hypothesis is tested through data presented in Table 16.
From the table it can be seen that there is no statistically significant
difference in teachers' use of disciplinary strategies within selected
Dekalb County secondary schools based on school size. Therefore,
the null hypothesis is accepted.
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HOg:
There is no significant relationship between teacher ideology and
teacher use of disciplinary strategies within selected Dekalb County
secondary schools.
This hypothesis is tested through data presented in Table 17.
From the table it can be seen that there is no significant
relationship between teacher ideology and teacher use of
disciplinary strategies within selected Dekalb County secondary
schools. Therefore, the null hypothesis is accepted.
Table 16
Teachers' Use of Disciplinary Strategies by School Size
Source of











Students 4.16 66 0.005 1 0.005 0.046 0.831
More Than
1200
Students 4.15 49 0.005 1 0.005 0.046
Explained 0.005 1 0.046 0.831
Residual 12.018 113 0.106
Total 12.023 114 0.105
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Table 17
Relationship Between Teachers' Use of Disciplinary






Disciplinary Strategies 1.0000 .0238
(115) (115)
P = - p = .400
Teacher Ideology 0.238 1.0000
p = .400 P = -
HOio:
There is no significant difference in the perception of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on age.
This hypothesis is tested through data presented in Table 18.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools
based on age. Therefore, the null hypothesis is accepted.
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H011;
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on sex.
This hypothesis is tested through data presented in Table 19.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools
based on sex. Therefore, the null hypothesis is accepted.
Table 18
Teacher Usefulness of Discipline Plans by Age
Source of









Main Effects 20-30 yrs. 3.40 22 0.016 2 0.008 0.016 0.984
Age 31-40 yrs. 3.37 40 0.016 2 0.008 0.016 0.984
Over 40 yrs. 3.38 53 0.016 2 0.008 0.016 0.984
Explained 0.016 2 0.008 0.016 0.984
Residual 55.542 112 0.496
Total 55.558 114 0.487
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Table 19
Teacher Usefulness of Discipline Plans by Sex
Source of Sum of Mean Signifi.
Variation Groups X N Squares DF Square F OfF
Main Effects
Age Female 3.38 81 0.003 1 0.003 0.005 0.942
0.003 1 0.003 0.005 0.942
Male 3.37 34 0.003 1 0.003 0.005 0.942
Explained 0.003 1 0.003 0.005 0.942
Residual 55.555 113 0.492
Total 55.558 114 0.487
H0i2:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on years of professional
experience.
This hypothesis is tested through data presented in Table 20.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools




There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on achieved educational
level.
This hypothesis is tested through data presented in Table 21.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools
based on achieved educational level. Therefore, the null
hypothesis is accepted.
Table 20
Teacher Usefulness of Discipline Plans by Total Years
of Professional Experience
Source of







Main Effects of 1-10 yrs. 3.42 49 0.531 2 0.265 0.540 0.584
Total Years of 11-20 yrs. 3.29 42 0.531 2 0.265 0.540 0.584
Professional Over 20
Experience years 3.45 24 0.531 2 0.265 0.540 0.584
Explained 0.531 2 0.265 0.540 0.584
Residual 55.027 112 0.491
Total 55.558 114 0.487
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Table 21
Teacher Usefulness of Discipline Plans by Highest Earned Degree
Source of









Main Effects Bachelors 3.43 34 0.958 3 0.319 0.649 0.585
Masters 3.40 65 0.958 3 0.319 0.649 0.585
Specialist 3.24 15
Doctorate 2.60 1
Explained 0.958 3 0.319 0.649 0.585
Residual 54.600 113 0.492
Total 55.558 114 0.487
HOi4:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on race.
This hypothesis is tested through data presented in Table 22.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools
based on race. Therefore, the null h3rpothesis is accepted.
HOi5:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
61
Dekalb County secondary schools based on years of professional
experience in Dekalb County School System.
This hypothesis is tested through data presented in Table 23.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools
based on years of professional experience in Dekalb County School
System. Therefore, the null hypothesis is accepted.
Table 22
Teacher Usefulness of Discipline Plans by Race
Source of







Main Effects Other 3.12 5 2.095 2 1.047 2.194 0.116
Race Black 3.57 38 2.095 2 1.047 2.194 0.116
White 3.30 72
Explained 2.095 2 1.047 2.194 0.116
Residual 53.463 112 0.477
Total 55.558 114 0.487
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Table 23
Teacher Usefulness of Discipline Plans by Total Years
of Professional Experience in Dekalb County
Source of







Main Effects 1-10 yrs. 3.37 70 0.233 2 0.116 0.235 0.791
Total Years of 11-20 yrs. 3.35 33 0.233 2 0.116 0.235 0.791
Professional Over 20
Experience in years 3.51 12
Dekalb County
Explained 0.233 2 0.116 0.235 0.791
Residual 55.325 112 0.494
Total 55.558 114 0.487
HOi6:
There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on socio-economic status of
students.
This hypothesis is tested through data presented in Table 24.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools




There is no significant difference in the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools based on school size.
This hypothesis is tested through data presented in Table 25.
From the table it can be seen that there is no significant difference
in the perceptions of teachers concerning the usefulness of a
discipline plan within selected Dekalb County secondary schools
based on school size. Therefore, the null hypothesis is accepted.
Table 24
Teacher Usefulness of Discipline Plans by
Socio-Economic Status of Students
Source of Sum of Mean Signifi.
Variation Groups X N Squares DF Square F OfF
Main Effects Low 3.42 54 0.130 1 0.130 0.266 0.607
Socio-Economic
Status of Students
High 3.35 61 0.130 1 0.130 0.266 0.607
Explained 0.130 1 0.130 0.266 0.607
Residual 55.427 113 0.491
Total 55.558 114 0.487
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Table 25
Teacher Usefulness of Discipline Plans by School Size
Source of















Explained 0.048 1 0.048 0.098 0.755
Residual 55.510 113 0.491
Total 55.558 114 0.487
HOi8:
There is no significant relationship between teacher ideology and
the perception of teachers concerning the usefulness of a discipline
plan within selected Dekalb County secondary schools.
This hypothesis is tested through data presented in Table 26.
From the table it can be seen that there is no significant
relationship between teacher ideology and their perceptions
concerning the usefulness of a discipline plan within selected




There is no significant relationship between the quality of previous
classroom management experience and the perceptions of teachers
concerning the usefulness of a discipline plan within selected
Dekalb County secondary schools.
The hypothesis is tested through data presented in Table 27.
From the table is can be seen that there is no significant
relationship between the quality of previous classroom
management experience and the perceptions of teachers concerning
the usefulness of a discipline plan within selected Dekalb County
secondary schools. Therefore, the null hypothesis is accepted.
Table 26
Relationship of Teacher Ideology to Teacher





Teacher Ideology 1.0000 .1424
(115) (115)
P = - p = .065
Discipline Plan .1424 1.0000
p = .065 p = .
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Table 27
Relationship of Teachers' Previous Classroom Management





Teaching Experience 1.0000 -.0208
(115) (115)
Discipline Plan -.0208 1.0000
(115) (115)
p = .413 P = -
HO20:
There is no statistically relationship between the quality of
previous classroom management experience and teachers' use of
disciplinary strategies within selected Dekalb County secondary
schools.
This hypothesis is tested through data presented in Table 28.
From the table it can be seen that there is no significant
relationship between the quality of previous classroom
management experience and teachers' use of disciplinary strategies
within selected Dekalb County secondary schools. Therefore, the
null hypothesis is accepted.
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Table 28
Relationship of Teachers' Previous Classroom Management
Experience to Teachers' Use of Disciplinary Strategies
Previous Classroom Discipline
Management Experience Strategies
Previous Classroom 1.0000 .0293
Management Experience (115) (115)
P = - p = .378
Disciplinary Strategies .0293 1.0000
(115) (115)
p = .378 P = -
Research questions 1 through 18 were covered by the hypotheses.
Research questions 19 through 21 were examined from data collected
through analyses of school plans provided by the participating secondary
schools.
Research Questions 19. 20. and 21
19. Is there any difference in discipline plans among the selected
Dekalb County secondary schools?
Data collected indicated that there was no difference in the
discipline plans among the selected Dekalb County secondary
schools.
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20. Is there any difference in discipline plans among the selected
Dekalb County secondary schools according to socio-economic
status of students?
Data collected and observed indicated that there was no
difference in the discipline plans among the selected Dekalb County
secondary schools according to socio-economic status of students
neither low nor high as determined by free and reduced meal
recipients.
21. Is there any difference in discipline plans among the selected
Dekalb County secondary schools according to school size?
Data collected and observed indicated that there was no
difference in the discipline plans among the selected Dekalb County
secondary schools according to school size regardless of the number
of students enrolled in the respective school. Neither enrollment
that included 1200 or more students nor enrollments that included
less than 1200 students showed any difference.
SUMMARY
The study examined the use of disciplinary strategies, teacher
ideology, teachers' previous classroom experience, and the perceptions of
teachers toward discipline plans for students within selected secondary
schools of Dekalb County.
To gather necessary data for the survey portion of the study, a
questionnaire was administered to 160 classroom teachers from selected
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secondary schools of Dekalb County. Of the 160 questionnaires sent only
115 were usable.
Demographic data reported that of the educators surveyed, the
largest number were over 40 years of age and only a small percentage had
more than 20 years experience in Dekalb County.
Of the 20 stated hypotheses, 16 were addressed and analyzed using
the Analysis of Variance Statistical Method at the .05 level of significance.
Only one hypotheses (Hypothesis 5) was significant at the .05 level.
Each of the other hypotheses (numbers 1, 2, 3, 4, 6, 7, 8,10,11,12,13,14,15,
16, and 17) was not significant. Hypothesis (number 5) was rejected.
Hypotheses 1, 2, 3, 4, 6, 7, 8, 10, 11, 12, 13, 14, 15, 16, and 17 were all
accepted.
The other four hypotheses were addressed and analyzed using the
Pearson (r) Correlation Coefficients at the .05 level of significance. Each of
the four hypotheses (numbers 9, 18, 19, and 20) was not significant at the
.05 level and was accepted.
The observations conducted in the four selected secondary schools
revealed that there was no difference in the dispositions assigned students
for inappropriate behavior.
Finally, an item-to-scale check was done on items 39 through 58 to
determine if that part of the questionnaire contained content validity (see
Appendix C). Of the 20 items, only four were foimd to be questionable.
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Results from both methods of data collection revealed consistency
toward the teachers' use of disciplinary strategies, teacher usefulness of
discipline plans, and teachers' perceptions of discipline plans.
CHAPTER VI
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
This chapter presents a summary of the major findings,
conclusions, and recommendations generated from this data.
The purpose of the study was to survey the use of disciplinary
strategies, teachers ideology, teachers previous classroom experience, and
the perceptions of teachers toward discipline plans for students within
selected secondary schools of Dekalb County. Twenty hypotheses were
stated and tested with the results reported in terms of significant or not
significant. Two methods of data collection were used during the study.
The questionnaire consisted of five parts: Demographic data, classroom
management, previous teaching experience, usefulness of discipline
plans, and teacher ideology. Demographic data were reported in terms of
percentages. The analysis of variance was employed to point statistically
significant differences in hypotheses 1,2,3,4, 5, 6, 7, 8,10,11,12,13,14,15,
16, and 17 at the .05 level of significance. The Pearson (r) correlation
coefficients was employed to point statistically significant relationships in
h)q)otheses 9,18,19, and 20 at the .05 level of significance.
Field research involving observations in each of the schools and




The findings of the study revealed that teachers in the selected
Dekalb County secondary schools shared similar views on the use of
disciplinary strategies, discipline plans, the usefulness of discipline plans
and teacher ideology as it reflected student achievement.
Specifically, the major findings of the study were:
1. The consistency or inconsistency of teachers in their
classroom management, the degree to which they defined
and communicated their expectations of students to the
students, and their consistency or inconsistency in their
treatment of inappropriate behavior differed according to
race.
2. Whether the teacher in his/her previous teaching
experience was able to structure an orderly environment had
no bearing because of age, sex, years of professional
experience, achieved educational level, race, socio-economic
status of students, school size, nor previous years of
experience in Dekalb County.
3. The measurement of how teachers felt about the usefulness
or effectiveness of the discipline plan in maintaining order
and creating an appropriate learning climate in the school
had no bearing because of age, sex, years of professional
experience, achieved educational level, race, socio-economic
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status of students, school size nor previous years of
experience in Dekalb County.
4. The assessment of the belief regarding what constitutes
desirable classroom management for student achievement
was consistent regardless of age, sex, years of professional
experience, achieved educational level, race, socio-economic
status of students school size or previous years of experience
in Dekalb County.
Conclusions
This study seems to show that teachers' consistency or
inconsistency in their classroom management expectations and their
consistency or inconsistency in their inappropriate behavior can be
significantly different because of race. The use or non-use of disciplinary
strategies can impact on decisions made in response to inappropriate
behavior.
The data indicate that black teachers stood in the door more
frequently and greeted students, made sure that they had every students
attention before beginning class, communicated expectations with regard
to appropriate behavior in the classroom, provided positive feedback
when students met expectations, frequently took attendance to ensure
that all assigned students were accounted for, made phone calls to parents
when students acted inappropriately, identified reinforcers to motivate
improved behavior, discussed consequences for inappropriate behavior
and frequently implemented the consequences for inappropriate behavior
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in their classrooms more often than the white teachers did. There was a
statistically significant difference in teachers' use of disciplinary strategies
within selected Dekalb County secondary schools based on race.
Part of the reason that there was no statistically significant
difference in the other hypotheses is that teachers who made up the
sample all responded to the end of the scale. Perhaps another study
should be done using a different scale to capture more variation.
Also, in order to improve the disciplinary behavior of the white
teachers it might be good to involve them in peer grouping, provide in-
house assistance through strategical rap sessions with the administrative
staff, ask for assistance through staff development and allow someone
from the student relations office (Director, Assistant Director, or Hearing
Officer) to come out and share helpful hints that could help to improve
their disciplinary behavior.
Finally, the research indicates that teachers are indeed applying
disciplinary strategies consistently and appear to view discipline plans as
useful. It means that teachers as a group support the discipline plans and
apply them consistently. The problem or concern then must be coming
from another source. Perhaps another study should look at other
variables.
Recommendations
As a result of the research process and findings of this study, the
following recommendations are made. These recommendations call for
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further research in the use of disciplinary strategies and teachers'
perceptions of discipline plans for students.
1. This study should be replicated on a larger sample that
includes parents, counselors, students, and librarians' perceptions of the
use of disciplinary strategies that include the consistency or inconsistency
of teachers in their classroom management, the degree to which they
should define and communicate their expectations of students to other
students and their consistency or inconsistency in their treatment of
inappropriate behavior.
2. A similar study should be conducted on how educational
administrators view and respond to disciplinary strategies in the
classroom. This type of research may shed light on if and why
educational administrators' views and responses to disciplinary strategies
differ from teachers.
3. Another study should look at other variables.
BIBLIOGRAPHY
Akinade, Joseph (1984). School climate, pupil control ideology and
achievement scores of low socio-economic urban black schools. Ed.
D. Dissertation, Atlanta University.
Aspinall, Richard D. and Stradley, William E. (1975). Discipline in the
junior high/middle school. New York Library of Congress.
Atkinson, Donald (1984). Perceptions and expectations of discipline
organization effectiveness in urban high schools. Ed.D.
Dissertation, Temple University.
Campbell, Esther Luther (1982). A study of issues related to school
discipline in New Castle County, Delaware. Ed. D. Dissertation,
University of Tennessee.
Canter, Lee (1989). Assertive Discipline, Phi Delta Kappan. September,
p. 59.
Cecil, Harriet Mildred (1985). A study of attitude and behavior patterns
of black parents toward education and school. Ed.D. Dissertation,
University of Nebraska.
Cundiff, Rosemarie Rossetti (1982). Teacher tolerance of misbehavior
and its relationship to teacher traits and disciplinary effectiveness.
Ph.D. Dissertation, Ohio State University.
Curwin, Richard L. and Mendall, Allen N. (1988). Packaged disciplined
programs: let the buyers beware. Educational Leadership. October
p. 68.
Dekalb Coimty Schools (1989). High school disciplinary actions.
Dekalb County Schools (1989). Disciplinary brochure for students of
Dekalb County Schools.
Duncan, Anna Lou (1982). The effects of a school breakfast program on
reading, attitude, and attendance. Ph.D. Dissertation, Southern
Illinois University at Carbondale.
77
Feaquay, Jeffery Price (1979). Teachers' self-attributions and their
projections of student attributions under varying conditions. Ph.D.
Dissertation, Oklahoma State University.
Grant, Eva Delois (1982). The Impact of parent participation on certain
school characteristics. Ph.D. Dissertation, Claremont Graduate
School.
Griffin, Raymond (1985). Analysis of selected school policies and
administrative regulations concerning problem secondary students.
Ed.D. Dissertation, Washington State University.
Hyman, Irwim and D'Alesandro, John (1984). Education Week. HI April
11,24,18.
Jones, Susan Sutton (1984). Perceptions of suspensions by students in the
comprehensive senior high schools of a large urban public school
system. Ed.D. Dissertation, Temple Uiuversity.
Jones-Scott, Dianne and Clark, Maxine L. (1985). The school experience
of black girls. Phi Delta Kappan. March, p 524.
Kolesar, H. (1967). An empirical study of client alienation in bureaucratic
organizations. Ph.D. Dissertation, University of Alberta, Canada.
Leedy, Paul D. (1974). Practical research: planning and design. New
York, McMillan Publishing Company, Inc., p. 79.
Majonis, Joel (1986). Family patterns of social interaction and the use of
discipline in the socialization of children in abuse and non-abuse
producing families. Ph.D. Dissertation, University of Toronto
(Canada).
Masland, Diana D. (1987). An investigation of the relationship between
behaviors and personal familiar, demographic, social and recalled
childhood discipline experiences. Ph.D. Dissertation, Temple
University.
Mishkin, Amy K. (1987). Corporal punishment. Why some parents use
less severe discipline practices than they experienced as children.
Ph.D. Dissertation, Temple University.
78
Mitvalsky, Patricia Anne (1982). A study of the relationship between
disciplinary decisions for defiant student behaviors and specified
attitudes and characteristics of high school administrators. Ed.D.
Dissertation, Florida Atlantic University.
McGiboney, Garry (1984). A comparative analysis of educational
administrators and non-educators attributions. Ph.D. Georgia State
University.
Nelsen, June (1987). Positive Discipline. Ballantine Books, New York,
p. 87.
O'Connor, James Edward, III (1988). A study of expert and novice
teachers cognitive processes related to classroom management and
discipline events. Ph.D. Dissertation, University of Northern
Colorado.
Owens, Theodore Willis Jr. (1982). A study of selected disciplinary
referrals and a report of disciplinary practices in three public schools
in Portsmouth, Virginia. Ed.D. Dissertation, Virginia Polytechnic
Institute and State University.
Quiones, Nathan (1985). Creating the climate for safe, effective schools.
New York, p. 4.
Rich, John Martin (1984). Discipline rules and punishment. Educators'
Digest. Nov. p. 17.
Richard, David (1986). Middle school discipline: an identification of
disciplinary techniques used for specific discipline problems by
middle school classroom teachers. Ed.D. Dissertation, Tennessee
State University.
Roland, Peggy Lee (1983). Discipline problems in Utah secondary schools:
Perceptions of seriousness, frequency, cause and solutions. Ed.D.
Dissertation, Brigham Young University.
Smith, Donald and Judith (1979). Child management. Champaign,
Illinois, Research Press Co., p. 7.
79
Sprick, Randall (1985). Discipline in the secondary classroom. West
Nyack, New York, Center for applied research in education, pp. 112-
113.
Staub, Robert Warren (1987). The effects of publicity posted feedback on
middle school students' disruptive hallway behavior. Ph.D.
Dissertation, University of Pittsburgh.
Thorpe, Shelby Jean (1984). Mothers' perception and patterns of
discipline with children of differing temperaments. Ph.D.
Dissertation, University of California at Los Angeles.
Williamson, Ronald Emory (1984). Classroom management and
discipline: An inquiry model examination. Ed.D. Dissertation,
University of Arizona.
Wyrick, Edwin Lee Jr. (1984). A study of the relationship between
student teacher personality characteristic and pupil behavioral style.
Ed.D. Dissertation, University of Georgia.
Zamora, Richard B. (1988). An analysis of principals' decision-making
problem-solving processes in resolving student discipline problems.






Please help me gather information for a study that I am conducting
concerning the usage of disciplinary strategies, discipline plans, and
perceptions of teachers in selected secondary schools of Dekalb County by
supplying the requested information.
Demographic information. (Directions: Please respond to each
item by placing a check or circling the requested information as
appropriate.)
1. What is your chronological age?
20-30 years 31-40 years over 40 years
2. Your Sex?
Male Female
3. Total years of experience of professional experience.
1-10 years 11-20 years over 20 years
4. What is your highest earned degree?
Bachelors Masters Specialists Doctorate
5. Your Race?
Black White Other
6. Total years of professional experience in Dekalb County.
1-10 years 11-20 years over 20 years
7. What is the socio-economic status of the students you teach?
SES- high low
What is the school size of the students you teach?
Size: large (1200 or more) small (less than 1200)
8.
82II.Directions: Please indicate how often you utilize the following
disciplinary strategies in your classroom by responding to the
following items with a circle around the response letter.
A-always B-frequently C-sometimes D-rarely E-never
9. How frequently do you stand at the door to greet your students?
A B C D E
10. How frequently do you make sure that you have every student's
attention before you begin class?
ABODE
11. How often do you commxinicate your expectations with regard to
appropriate behavior in the classroom to your students?
A B C D E
12. How often do you provide your students with positive feedback
when they are meeting your expectations?
ABODE
13. How frequently do you provide immediate feedback when your
students are not meeting your expectations?
ABODE
14. How frequently do you take attendance to ensure that all of your
assigned students are accounted for?
ABODE




A-always B-frequently C-sometimes D-rarely E-never
16. How frequently do you identify possible reinforcers which the
student might be motivated to improve his/her behavior?
A B C D E
17. How often do you discuss the consequences for inappropriate
behavior in your classroom?
A B C D E
18. How frequently do you implement the consequences for
inappropriate behavior in your classroom?
A B C D E
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III. Directions: Please indicate generally the type of student you
had to deal with in your earlier classroom experience by
circling the appropriate response.
SA-strongly agree A-agree U-undecided D-disagree
SD-strongly disagree
19. The students were easy to manage.
SA A U D SD
20. The students needed to be sent to the office frequently to be
controlled.
SA A U D SD
21. The teachers were able to structure an orderly classroom
environment.
SA A U D SD
22. The teachers needed assistance from an administrator.
SA A U D SD
23. The teachers frequently requested parental support and assistance.
SA A U D SD
24. Students talked back when teacher gave them a direct order.
SA A U D SD
25. Students were chronically tardy to class.
SA A U D SD
26. Students misbehaved when they were assigned to work in groups.
SA A U D SD
27. Students came to class prepared to do class assignments.
SA A U D SD
28. Students refused to turn in outside assignments (homework).
SA A U D SD
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IV. Directions: Please indicate your degree of agreement or
disagreement tn response to the following items by circling:
A-strongly agree B-agree C-undecided D-disagree
E-strongly agree
.29. The school's attendance policy is useful for maintaining good
attendance among the students.
A B C D E
30. The school's policy regarding telephone calls to parents for
inappropriate classroom behavior before referring a student to the
office allows parents to assist and support the teacher.
A B C D E
31. A standard disciplinary referral is useful in pointing out what
alternative strategies have been used by the teacher prior to the
referral.
A B C D E
32. The school's alternative instructional program is helpful in
allowing students to remain in school while serving a suspension
and continue with the educational program.
A B C D E
33. The school's dress code is useful for not allowing disruption or
interference with the educational program.
A B C D E
34. The school’s implementation of the discipline policies cause high
teacher morale.
A B C D E
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A-strongly agree B-agree C-undecided D-disagree
E-strongly agree
35. Consistency in implementation of the school's discipline policies
increases teacher attendance.
ABODE
36. The school's policy of administrators contacting parents when
students are suspended reduces the number of suspensions.
ABODE
37. The school's method of communicating behavior and attendance
expectations to students at the beginning of each quarter is effective.
ABODE
38. The school's method of involving parents, counselors, and social
workers for repeated misbehavior improves discipline in the
classroom.
A B 0 D E
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IV. Instructions: The following statements are about schools,
teachers, and pupils. Please indicate your personal opinion
about each statement circling the appropriate response at
the right of the statement.
SA-strongly agree A-agree U-undecided D-disagree
SD-strongly disagree
39. It is desirable to require pupils to sit in
assigned seats during assemblies.
40. Pupils are usually not capable of
solving their problems through logical
reasoning.
41. Directing sarcastic remarks toward a
defiant pupil is a good disciplinary
technique.
42. Beginning teachers are not likely to
maintain strict enough control over
their pupils.
43. Teachers should consider revision of
their teaching methods if they are
criticized by their pupils.
44. The best principals give unquestioning
support to teachers in disciplining
pupils.
SA A U D SD
SA A U D SD
SA A U D SD
SA A U D SD
SA A U D SD
SA A U D SD
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SA-strongly agree A-agree U-undecided D-disagree
SD-strongly disagree
45. Pupils should not be permitted to
contradict the statements of a teacher
in class.
46. It is justifiable to have pupils learn
many facts about a subject even if they
have no immediate application.
47. Too much pupil time is spent on
activities and too little on academic
preparation.
48. Being friendly with pupils often leads
them to become too familiar.
SA A U D SD
SA A U D SD
SA A U D SD
SA A U D SD
49. It is more important for pupils to learn
to obey rules than that they make their
own decisions. SA A U D SD
50. Student governments are a good
"safety valve" but should not have
much influence on school policy. SA A U D SD
51. Pupils can be trusted to work together
without supervision. SA A U D SD
52. If pupils use obscene or profane
language in school, it must be
considered a moral offense. SA A U D SD
89
SA-strongly agree A-agree U-undecided D-disagree
SD-strongly disagree
53. If pupils are allowed to use the
lavatory without getting permission,
this privilege will be abused. SA A U D SD
54. A few pupils are just young hoodlums
and should be treated accordingly. SA A U D SD
55. It is often necessary to remind pupils
that their status in school differs from
that of teachers. SA A U D SD
56. A pupils who destroys school material
or property should be severely
punished. SA A U D SD
57. Pupils cannot perceive the difference
between democracy and anarchy in the
classroom. SA A U D SD
58. Pupils often misbehave in order to
make the teacher look bad. SA A U D SD
APPENDIX B
LETTER TO PROSPECTIVE PARTICIPANTS
Dear Prospective Participants:
I am an assistant principal in the Dekalb County School System
completing requirements for a doctoral degree. I am asking for your
assistance in conducting a study of the usage of disciplinary strategies and
teachers' perceptions of discipline plans. The purpose of this study is to
survey the use of disciplinary strategies and the perceptions of teachers
toward discipline plans for students.
You will find enclosed a questionnaire. Also enclosed is a
biographical sheet.
You have been selected to participate in the study and your
response is very important to its success. I am asking you to please take a
few minutes to respond to the questionnaire and biographical sheet. No
person's name will be asked for. Please respond according to the brief
instructions given on each section. I appreciate very much your
willingness to assist me in this study. The results of the study will be
available to you upon request.
Please return the Questionnaire and Biographical Data to M. O.
Clark, Assistant Principal, McNair Junior High School within three (3)

























































































TO: M. O. Clarke
Assistant Principal
McNair Junior High School
FROM:
SUBJECT: A Survey of Discipline Plans, Teachers Use of Discipline
Strategies and Teachers' Perceptions of Discipline Plans for Students
within Selected Secondary Schools of Dekalb County
DATE: , 1990
You have my permission to use four (4)
randomly selected secondary schools in the
Dekalb County School System in your
research study if the principals agree with
your request.
Permission is not granted to use the
secondary schools in the Dekalb County
School System in your research study.
SIGNED:
TITLE:
